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Abstract
College instructors of English as a Foreign Language (EFL) in Taiwan typically work alone when
planning their teaching activities. In particular, adjunct instructors work isolated during class
planning and teaching, and have fewer opportunities for professional development than fulltime instructors. This study attempts to propose a model for collaborative lesson study group
for EFL adjunct instructors in a private college in Taiwan and investigates how the practices of
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these teacher participants can be advanced. Data collection in this study consists of qualitative
inquiries, classroom observations and interview transcripts. The results indicate that the execution
of a collaborative lesson study group of college adjunct faculties enhance teachers’ collaboration,
improve instructional wording, and forge a teachers’ learning community. A collaborative study
group for lesson construction helps to build a reciprocal model of learning, where teachers can help
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each other to identify their instructional weakness or learn from members’ comments regarding
demonstration lessons. However, teachers aware that to critique and question demonstration
instructor might get on the nerves within group and limited common time for college adjunct
faculties could diminish the effectiveness of lesson study group. Even the study of lesson
construction has gained research attention, investigations of the targeted participants are so far
limited to elementary and secondary school teachers. This study aims to fill the gap of previous
researches regarding collaborative lesson study groups by exploring its influence on EFL adjunct
faculties. The results reveal that a lesson construction study group provides EFL adjunct faculty
members a systematic cycle that allows a group of teachers to streamline instructions and teaching
activities through collaborative design, teaching activities design, classroom observations, and then
to collaboratively refine their class lessons.
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探討授課研究對大學英語兼任教師教學之影響
李多耕
摘要
台灣大專院校中以英語為外語的教師們，在規劃課程和教學活動時，往往僅能獨力進行。
特別是兼任教師，除了須獨力進行課程規畫外，相較於專任教師，所能獲取的專業成長
機會，也相對稀缺。本研究利用授課研究模式，讓一組私立大學內，以英語為外語的兼
任教師，形成教學社群，並探究這些教師參與者的教學如何增益。本研究設計採用質性
研究，研究資料來源涵蓋課堂觀察以及訪談紀錄。研究結果顯示，執行授課研究有助於
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促進教師間的專業合作、改善教學時的用字遣詞、以及型塑教師的學習社群。授課研究
提供教師互惠學習的框架，讓教師們能在展示教學和評論觀課中，從其他教師成員身上，
了解到自己教學的盲點。然而，本研究亦發現不利於執行授課研究的兩項因素，為教師
有限的時間和避免批判其他教師的展示教學。此兩點會導致授課研究對教師專業成長的
效力，受到侷限。雖然授課研究廣受研究者注意，但相關研究目前僅限於國小和國中教
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師，而透過探討授課研究對大學英語兼任教師的影響，本研究旨在補足相關文獻於受測
教師背景的侷限性。本研究結果發現，授課研究能提供大學兼任英語教師團體一系統化
的循環程序，讓教師們能透過共同設計、示範教學、觀摩教學，以及改進示範教學等步
驟，來提升教學效能。
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1.INTRODUCTION

Milliron, 1995). There are three phenomenon

Effective instruction requires teachers'
sustained exposure to high-quality professional
development (Rock & Wilson, 2005). To
improve contemporary teacher professional
development, a healthy and encouraging venue
is required for teachers to reflect upon their
experience, to evaluate their understanding
of subject matters, and to explicate such
an understanding to others. Among staff
and teachers in colleges, adjunct faculty is

inefficient.: 1) failing to provide adjunct
faculty with opportunities to learn from their
colleagues about instructional improvement;
2) failing to trigger the collaboration among
teachers; and 3) failing to address teachers'
various needs for professional development.
These phenomenon not only affect adjunct
faculty but also the overall teaching quality of
higher education.
Firstly, college instructors have little
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the group which has been neglected and

that might lead professional development

underemphasized in terms of instructional
reﬁnement. To meet the demands accompanied

with the vast expansion of higher education, the

number of adjunct instructors has increased.
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For instance, adjunct faculty represented over

40% of instructional staﬀ in the United States

of America in 2011. In 2015, the ﬁgure climbs
up to 75% (McKenna, 2015). High demands
on adjunct faculty in higher education is also

reflected in Taiwan. The number of adjunct

faculty in Taiwanese universities and colleges
has increased by 1,940 while the number of
full-time teachers has decreased by 1,636 from
2008 to 2015 (Ministry of Education, 2019).
However, adjunct teachers in colleges lack not
only the equal access to teaching and research
resources that full-time faculty has but also
the opportunities to professional development.
They are less likely to be invited to participate
in teaching evaluations and professional
development opportunities (Rouche, Rouche, &
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oppor t u nit y to obser ve lessons and to
learn about their instructional effectiveness
(Cerbin & Kopp, 2006). Several researchers
have underlined that teachers are looking
for an alternative professional development
prog ram which has closed contact and
active work with colleagues especially on
improving classroom practices, instead of
the current one. (Garet, Porter, Desimone,
Bir man, & Yoon, 2001). Teachers have
traditionally worked in isolation, and they
need a developmental system to help them
change their views that teaching is a personal
and private activity (Hiebert, Gallimore, &
Stigler, 2002). They should be encouraged
to take the more challenging but rewarding
view that teaching can be continuously
advanced if it is made public and examined
openly (Hiebert et al., 2002). Accordingly,
it is critical to build teachers' personal craft
knowledge into a trustworthy knowledge
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base which can be examined and shared

for teachers fail either to address collegial

widely in the profession.

socialization or pinpoint diverse demands of

Secondly, related research has indicated
t he ne e d t o c e me nt t he col lab or at ion
among college teachers for f ine-tuning
their instructions (Kanuka, Heller, Jugdev,
& West, 2008). Gosling (2001) suggests
that most academics expect to engage in
sincere discussion with their colleagues
about improving teaching. Palmer (1999)
attributed that quality teaching could benefit

most professional development for teachers
provides them with information and training
unrelated to issues and problems in the
classroom (Lin, 2009). In many teacher
development programs, experts are invited
by schools to deliver talks, lectures, or
workshops to the faculty from vast disciplines.
Faculty members have oftentimes played the
roles of passive recipients of the new ideas,
pedagogies, and reforms propounded by
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to collegial socialization. Such a sense of

faculty (Kanuka & Braga, 2011). Moreover,

community can be achieved by constant and
continuous dialogues among faculty with
regards to issues such as teaching-research

nexus, student motivation and engagement,

2008). In addition, scant opportunities and
platforms are provided to college teachers to
experiment with innovative concepts or tryout
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technology citizenship, and how to use failure

speakers in these teaching developments (Lee,

to move forward (Kanuka & Braga, 2011).

what they have learned from their programs.

Multiple studies have been urging schools and

T hirdly, several st udies have also

teachers to involve team-play in programs of

underlined college teachers' claims that their

professional teacher development (Hiebert

professional development programs fail to

et al., 2002; Hubbard, 2007; Hunter & Back,

offer useful approaches for better addressing

2011; Lewis, 2009; Musanti & Lucretia,

student lear ning (Darling-Hammond &

2010). Without connecting teaching with other

McLaug h li n, 1995; Lieber man, 1995).

faculty, the outcome of privatized teaching

Teachers who attend these sessions receive

would result in more conservative instruction

large amounts of information but have little

and fewer attempts to innovate and tailor

opportunity to share their thoughts (Rock &

ongoing teaching.

Wilson, 2005). Moreover, faculty members

Although most colleges provide faculty
with professional development programs
or workshops to en hance inst r uctional
competencies, these learning opportunities

who attend disjointed professional development
sessions are in deﬁcient of sustained feedback
or collaboration with their colleag ues.
Teachers' individual experiences should be
tied with specific contexts for other teachers
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to use. Thus, teachers need a venue in which

work together, demonstrated as Figure 1 below:

collaborative work, ongoing communication,
ref le ct ion prompt s, a nd fe e dba ck a re
celebrated to beneﬁt their learning-to-teach-incommunity (Hammerness, Darling-Hammond,
& Bransford, 2005). One of the promising
approaches to make teachers' individual
experience and professional knowledge
shareable is lesson study (Fernández, Cannon,
& Choksi, 2003; Lee, 2008; Puchner & Taylor,
2006). Lesson study is a collaborative practice
which engages a group of teachers in meetings

investigate teaching and learning. Firstly, a group
of instructors examine and formulate important
learning goals or focus on a learning problem
which students experienced in the class. Secondly,
one of the teachers designs a lesson and teach
in the classroom. Thirdly, during the teaching
demonstration, other teachers observe the lesson
and collect evidence about how students learn from
the teaching activity. Fourthly, the group analyzes
and documents their lesson study in a discussion
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within or across schools, purporting to develop

Lesson study helps teachers to systematically

a speciﬁc lesson with a targeted research theme
(Hubbard, 2007), comprised of repetitive cycles

Finally, the opinions and ideas in the discussion can
be used as resource for the demonstration teacher
to revise the teaching plan or strategy.

jte

of instructional improvement in which teachers

form that can be used and built upon by others.

Formulate

Goals

Repeat or

Design the

Finish

Lesson

Revise the

Teach &

lesson

Observe

Analyze &
Discuss

Figure 1. Lesson study cycle (adapted from Cerbin & Kopp, 2011).
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Lesson study aims to improve teachers'

planning, observing, conferencing, analyzing,

experience of co-learning through mutual

and revising English classes together, and to

collaboration and feedback (Avalos, 2011).

evaluate whether and how this collaborative

Such a professional development model

model nurtures their learning and teaching. To

takes the form of a group in which several

achieve these objectives, this study is guided

i n st r uct or s work t oget he r t o i mprove

by the question below:

their teaching through addressing data
collection, problem solving, and case studies
on communities of practice (Baildon &
Damico, 2008; Gregory, 2010; Huffman
& Kal nin, 2003; Sch neller t, Butler, &
Higginson, 2008; Zwart, Wubbels, Bolhuis,
by efforts of teachers are called research
lessons (Hiebert et al., 2002).

participation in lesson study process inﬂuences
their teaching practices?
Using qualitative inquiry gives researchers
proximity to their par ticipants through
observations and interviews, this study focuses
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& Bergen, 2008). The classes conducted

How collegial EFL adjunct instructors'

on how college adjunct EFL teachers leverage
up their teaching practices through lesson study.

However, attempts to employ lesson

jte

study model to promote collegial teachers'

practices and evaluate its effectiveness

2.REVIEW OF
LITERATURE

are scarce. Several studies have called for

Lesson study consists of ﬁve phases: (a)

more research to test lesson study in higher

focus on a specific student-based problem,

education (Cerbin & Kopp, 2006; Demir,

goal, or vision of pedagogical practice, (b)

Czernaik, & Hart, 2013; Chenault, 2017). To

plan, usually in collaboration with one or

fill the literature gap, the study targets on

more colleagues, (c) observe the teaching

English as Foreign Language (EFL) adjunct

by one of group participants, (d) record for

instructors since they have been identified

analysis and reflection, and (e) discuss how

as the under-resource group of teachers who

to refine the teaching (Lewis & Tsuchida,

have limited opportunities and accesses

1998). Documentation of this process allows

to professional development programs.

for critical reflection on teacher professional

Accordingly, this study proposes to employ

learning and development (Hunter & Back,

lesson study process to facilitate a teacher-

2011). In general, there are three advantages

learning community. This study aims to invite

for teachers to execute lesson study. The

a group of teachers to learn from each other's

advantages include improved instruction

practices through engaging in a process of

(Fernandez & Yoshida, 2004; Iksan, Zakaria,
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& Daud, 2014; Lewis, 2002a, 2002b; Lewis &

general (Lewis, 2002b). The process closes up

Tsuchida, 1997, 1998; Lu & Lee, 2012; Myers,

by teachers' discussion about teaching tactics

2012; Rock & Wilson, 2005; Suratno, &

to improve the instruction. A new cycle of

Iskandar, 2010; Yoshida, 1999), collaborative

lesson study can be initiated or the team can

endeavor (Cerbin & Kopp, 2006; Lewis, 2009;

choose another team member to re-teach the

Musanti & Lucretia, 2010), and enhanced

targeted lesson. The size of a lesson study

social network of faculty (Fang & Lee,

group varies but usually involves ﬁve teachers

2010; Hubbard, 2007; Hunter & Back, 2011;

(Hunter & Back, 2011). The sustained and

Kusanagi, 2014; Lee, 2008; Yarema, 2010).

on-going nature of lesson study experience

To provide a picture of present research
on lesson study, this section reviews and

classrooms to co-lear ning environment
through observation and feedback (Avalos,
2011).
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summarizes related studies in three aspects:

help teachers move from their individual

(1) the development of lesson study, (2) lesson

Although there is a burgeoning attention

(3) lesson study as a leverage to strengthen

on studying lesson study, numerous studies

collaboration among teachers.

have i ndicated the need of i ncreasi ng

jte

study as a medium to improve teaching, and

2.1 The development of lesson study

Lesson study is launched by a group of
teachers collaboratively planning a lesson,
known as the "research lesson." Teachers
usually take several meetings for planning
the lesson. The lesson is then taught by one
of teacher members in the group while the

other teachers observe and take notes. After
teaching demonstration, team members
discuss the observed materials/ evidences
in terms of its instructional effectiveness
and weakness. During this phase, the data
obtained through observations are shared in a
post-lesson colloquium which teachers reﬂect
on the lesson and on learning and teaching in
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applications of lesson study in higher education
for various purposes such as improvement of
the curriculum or of instructional practices
within a school (Cerbin & Kopp, 2006; Lewis,
2002b; Lewis, Perry, & Murata, 2006; Lewis
& Tsuchida, 1998). Hiebert et al. (2002) has
already reflected a persistent concern that
educational research has limited impact on
improving classroom teaching and learning.
They call for a pathway which could lead
teachers from their classrooms to a shared,
reliable and professional knowledge base for
teaching. To response the concern, a better
understanding of ways to make lesson study
model work in various settings is required.
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2.2 Lesson study as a medium to
improve teaching
Cerbin and Kopp (2006) used lesson
study as a model to help college teachers do
scholarly inquiry into teaching and learning.
They proposed the College Lesson Study
Project (CLSP) at the University of Wisconsin,
and indicated that the iterative process of
lesson study model provides teachers with
opportunities to tryout ideas and sundry
approaches, resulting in evident instructional

teachers' practices through providing teachers
with a context in which they not only observe
other teachers' instructions but also review
their own practices. Such a mechanism
provides teachers with three edges. Related
literature has documented that lesson study
model enhance teachers to concentrate on
students' needs and feedback from colleagues,
these diverse perspectives to retrospect their
classroom practices, and to improve the teaching
conﬁdence.
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improvements. Suratno and Iskandar (2010)

Thus, lesson study focuses on sharpening

implemented a lesson study program at the
Indonesia University of Education by partnering

with subject teacher groups in two districts in
Indonesia. The researchers found that the key to

jte

eﬀective teaching lies in teachers' self-awareness

2.3Lesson study as a way to
strengthen collaboration among
teachers

of the ways they do their work, and concluded

that lesson study framework helps teachers reexamine their own instructional eﬀectiveness.

Iksan et al. (2014) sought to validate
whether lesson study impacts pre-service

teachers' instructional practices through
integrating lesson study in micro teaching
sessions. Micro teaching refers to the teaching
simulation in the courses of curriculum and
pedagogy for students in schools of education.
Students are required to demonstrate mastery
of specific teaching skills in micro teaching
sessions. Results reveal that comments from
group partners can be included in lesson plans
and enhance instructional performances.

L e s s o n s t u d y i s g r ou n d e d i n t h e

assumption that teacher growth cannot be
triggered in isolation (Musanti & Lucretia,
2010). Dewey (1933) argues that teachers
shou ld b e able t o a n aly ze a nd def i ne
instructional and curricular principles instead
of reiterating routine teaching. His claim
makes the rationale behind lesson study
significant because it cites emphasis on
faculty participation in a cycle of response and
improvement through extensive reflection.
Such an interaction among teachers leads
researchers to note how the social interaction
triggered by lesson study process impacts
teachers' professional learning (Lin, 2009;
Tam, 2011; Van Dreil & Berry, 2011).
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and their instructional practices. Teachers'

indicates that many professional development

opportunities for professional interaction with

programs for faculty fail to build a knowledge

peers can be limited, even though its presence

base for improving teachers' classroom

can be highly beneficial for faculty climate

p r a c t ic e s . Mo s t t e a ch e r p r ofe s sio n a l

and educational outcomes. Such a solitary

development fail to use an actual classroom

teaching is prevalent in higher education

lesson as its central focus of collaborative

because the competitive pursuit of research

planning and inquiry. For instance, observing

and tenure leaves little room for collaboration

in colleagues' classrooms for the purpose of

and social integration among faculty (Demir

professional learning is still deficient in the

et al., 2013). The situation can get worse

United States (Lewis, 2009). To compensate

for adjunct faculty. They are required to

the gap, lesson study has been considered as a

teach in multiple venues with scattered

means of building a professional community

time slots and this circumstance can cause

that underscores the interaction of conflicting

their lack of opportunities for workplace

ideas among teachers (Perry & Lewis, 2008).

collaboration and relationship-building

This approach helps teachers not only take

(Briggs, 2007; Demir et al., 2013; Lester

charge of their own professional development

& Kezar, 2012). Collaborative learning is

but also develop an atmosphere of working

the major element of lesson study process,

towards more effective instruction with

including co-construction of learning tasks

colleagues (Lee, 2008). Through lesson study,

and development of reciprocal relationships

teachers perceive peer dialogue as a source for

through a shared endeavor (Achinstein,

learning and development (Musanti & Lucretia,

2002; Chan & Pang, 2006; Iksan et al., 2014;

2010). School administrators and policymakers

Musanti & Lucretia, 2010). It should be

should support the prevalence of lesson study

activated to improve collegial instructors'

across schools and make it a "think tank"

learning in colleagues' classrooms for the

to help teachers resolve both instructional

purpose of professional learning.

jte
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Never theless, Hieber t et al. (2002)

and curricular problems encountered in the

3.METHODS

classroom (Lin, 2009).
To conclude, lesson study is an alternative
for teacher development program since it
emphasizes social interaction while enhancing
teachers' knowledge of students' learning
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This section describes the participants,
research site, the approach of data collection
and analysis, and the methods to ensure
trustworthiness of the study.
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3.1 Participants and experiment
This study is inspired by the attempt
of a language center aﬃliated with a private
college to promote instructional interactions
among EFL adjunct professors. The center
paid attentions to adjunct professors' lacks
of professional dialogues and developments.
Thus, it attempted to form professional
learning groups for adjunct professors to
build teachers' connection, explore ideas,
and develop a sense of camaraderie. The

four participants are as follow. In recruiting
process, these four participants expressed
their strong willingness to collaborate with
other teachers and to cooperate with this
project. All four participants agreed that their
teachings could be filmed, discussed and
documented. These teachers teach freshman
and sophomore students who are not English
majors, with the aim to help them meet the
graduation threshold of English competency.
Fou r par ticipants have neither worked
with other teachers towards instructional
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adjunct professors were receptive to this idea

The reasons why researcher invite these

because they were used to lack opportunities
to have professional conversations with other

teachers. The research recruits four adjunct
EFL instructors from 22 EFL instructors

of teacher professional development. Also,
they have neither learned the concept of
lesson study nor partaken in the professional
development programs.
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i n the la ng u age center. T he academ ic

alignments nor joined in any community

backgrounds and teaching experiences of the
participants are shown as the Table 1 below:

All the four participants teach one same

course, English reading comprehension

Table 1：Teacher participants' academic backgrounds.
Teacher code

Academic background

Focused language skills

A

Master degree in American literature,
with thirteen-year experience of teaching.

• English reading and writing

B

Master degree in instructional technology,
with ten-year experience of teaching.

• English reading and listening

C

Master degree in TESOL,
with eight-year experience of teaching.

• English grammar and written expression

D

Master degree in TESOL,
with ten-year experience of teaching

• Measurements of English proﬁciency

• Individual counseling of English learning
• English grammar and written expression
• English reading comprehension
• English reading comprehension
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researcher edited and uploaded the research

English majors' English reading and writing

lesson onto the online community for the other

skills. The researcher played the role of

three participants to view later. An online

facilitator, coordinating the participants'

teachers' community group on Facebook was

available time slots and answering their

established to facilitate the participants' both

questions about lesson study. The researcher

synchronous and asynchronous interactions.

also played the role of observer while the

The participants were required to view and

teachers demonstrated research lessons

analyze other group members' teaching

and executed post discussions. The team

videos and electively making comments and

discussed and analyzed the strategy to

expressing thoughts toward each other's'

the lesson topics. Issues such as to tackle

messages. The post conference was held one

students' confusions and diverse readiness

week after each demonstration. Each research

levels were discussed, and participants were

lesson requires the observing participants to

also expected to generate ideas to well sort

offer the teacher feedback or pose questions

out these issues. Prior to the implementation

regarding curricular choices, instructional

of the study, all of the participants expressed

effectiveness, or methods for assessment. In

that students' recognition of English word

total, there were eight conferences in response

usage, verb tense, and definite article were

to the eight research lessons.

jte

pd

and writing, which aims to enhance non-

the three major targets that they expected to

improve through lesson study process. These
improving objectives were selected because
they have been the top three most frequent

errors that Taiwanese college students have
in their English compositions (Chen, 2002).
Accordingly, how to en hance st udents'
awareness of these three grammatical topics
became the major task to tackle in this lesson
study group.
Students in the research lesson were
informed that the video recording is to
improve instruction only, and none of their
faces or identities would be revealed by the
video. Upon completing the recording, the
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3.2 Procedure
The experiment lasted for one academic
year, approximately eight months. Before
the lesson study experiment proceeding,
participated instructors agreed on a schedule,
norms, and work processes to operate the
lesson study.
For the ﬁrst weeks of each month, a teacher
was responsible for selecting a grammatical
topic she or he expected to present in teaching
demonstration. The assigned teacher developed
a lesson according to the selected topic, and send
the lesson plan to all the other teachers in the
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second week. In the third week, the assigned

and thinking. Then, the demonstration teacher

teacher's demonstration was videotaped and

put the ideas together and amended a complete

shared with other teachers. In the fourth week,

lesson plan, which can be referred to a research

teachers discussed their observations and

lesson. With the research lesson, other members

provided suggestions to the demonstrated

had the picture of how the demonstration lesson

instructor. Overall, each participant contributed

would be executed. This lesson plan helped to

two research lessons for the whole research

focus on the speciﬁc aspects on demonstration,

period, resulting in eight research lessons

and to assist to identify the issues they would

in total. The researcher was informed of the

like to improve.

date and time that the participant would like
to provide a research lesson, and then the
researcher videotaped the class from the back of
of lesson study procedures are explained in the
next paragraphs.

lesson, one teacher was invited to implement the
research lesson in a real class and the instruction
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the classroom. The ﬁve phases and each details

For the third phase, teach and observe the

was recorded. Other participants observed the
instruction after the video was uploaded to the
online community. During the observation,
other team members needed to collect data such

formulating the goal, the assigned teacher

as detailed observations of instructors, students,

established learning goals and identiﬁed learning

and their written works.
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For the f irst phase of lesson study,

problems. The demonstration teachers needed to
specify their students' prerequisites. The teacher

who demonstrated teaching also needed to

explain what types of learning problems students
encountered and describe how the lesson would
be taught to other participants.

Teachers responsible for conducting

observations needed to pay attentions on two
foci for their observation: firstly, they should
observe how students learn as they respond
to instruction. For instance, how students try
to make sense of the material or how they

D u r i ng t he se c ond ph a se, de sig n

experience difficulties. Secondly, the teachers

instructional activities, the demonstration

should be empathized with students to learn

teacher arranged pedagogy to deliver the topic,

English from a novice's point of view.

planed specific instructional activities, and
organized the entire lesson sequence. Teachers
altogether examined teaching ways of the topic
and explored how instructional activities might
be able to support or limit students' learning

Then, in the fourth phase, analyze and
discuss, the teachers collectively examine their
observations and other forms of evidence such
as written work or students' answers from
exercises. Different observations from team
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members were discussed and analyzed. In this

3.3 Data collection

phase, the teachers discussed how students
learn from the experience and examine changes
in their thinking, especially any difficulties,
misconceptions, obstacles students experienced.

Main data sources of the study are
constituted of observation notes and interview
transcripts. The ways of collecting classroom
observation and the ways of conducting focus

Fi nally, t he phase of revisi ng t he

group interview, altogether with other research

lesson, the demonstration teacher revised the

materials collected methods will be explained

research lesson according to these discussions

fully in the following sections.

mentioned above. The demonstration teachers
utilized the feedbacks from the observers

3.3.1 Classroom observation
Classroom observations were adopted

their ways of supporting student learning

to record the teacher participants' practices in

and thinking. This phase is the final one for

their research lessons. Five foci of conducting

the whole lesson study cycle. In this study,

language teaching observation, developed by

each instructor repeated at least two cycles.

Richards and Farrel (2011), were borrowed to

Timeline of implementing one lesson study

guide notes as below:

pd

to make changes in the lesson and improve

jte

cycle is displayed as the Figure 2 below:

1st week:

Formulating goals

Complete & Repeat

2nd week:
Design instructional activities

4th week:

3rd week:

Analyze & discuss the lesson

Teach and observe the lesson

Figure 2. Timeline for single lesson study cycle
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Lesson structure

The teachers appropriated the classroom

・ The way the lesson opens, develops,

and closes.

the lesson

activities.

of teaching/ learning activities.

Four focus group sessions in total were

・ Whole-class activities

held in this study. One was conducted at the

pd

beginning of a semester, and the others were
held at the end of the semester. All participants
attended the four interviews. Focus group
interview is determined as an appropriate
approach to collect data because it can provide
information about a range of ideas and feelings

jte

・ Presenting tasks

and to choose or abandon certain approaches

3.3.2 Focus group interview

Types of teaching activities

Teaching strategies

observation note also helps to specify how
members orchestrate diverse learning targets

・ The link and transitions between

・ Individual activities

conditions which has inf luences on how
to setting up a proper learning goal. This

・ The number of activities that constitute

・ Pair and group activities

observation to make sense of the classroom

・ Organizing practice

for certain issues, as well as revealing the

・ Teaching techniques

differences in perspective among individuals

Teacher's use of materials

(Rabiee, 2004). The group dynamics in focus

・ Use of the textbook

one-to-one interviews. The group dynamics

・ Use of other resources

Teacher's use of language
・ Use of instructional language
・ Use of questions
・ Feedback techniques
・ Explanations of vocabular y and

grammar

group interview makes itself more active than
refers to the social interaction in a group. Such
an interaction makes the type and range of
data generated through focus group interviews
comparatively deeper and richer. Focus group
interview also invites teacher participants to
erect their scaﬀolding ideas and perspectives of
lesson study. The interviews serve to explore
teacher participants' perspectives toward three
dimensions of lesson study: (1) how they
perceive lesson study as an inquiry model to
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improve their teaching; (2) whether and how

Interpretative Phenomenological Analysis

collaborative endeavors in lesson study process

(IPA) (Larkin, Watts, & Clifton, 2006) was

nurture professional learning; and (3) how

applied to identify patterns related to teachers'

lesson study can be tailored to their needs for

perceptions throughout lesson study process

professional development.

in observation notes. This analytic approach
allows researchers to ref lect upon their

3.3.3 Other sources of data collection

preconceptions about the data and organize

Other data such as the participants'

them to grasp the perspectives of the research

feedbacks or comments on Facebook also

participants. The coding process of transcripts

include in the data collection. Facebook provides

for IPA asks researchers to shift back and forth

the teachers with an opportunity to add ideas

between the vital claims of the participants and

which they fail to raise in interview sessions.

interpreted claims from researcher.
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Moreover, the functionality of leaving feedbacks

on Facebook messages allows the participants to
tailor or expand their thoughts according to each

community member's posts. The functionality
encourages the teachers to build their ideas on

jte

each other. To ensure the research results reveal

a comprehensive picture of lesson study, data

from the participants' interactions on Facebook
were also collected and interpreted.

3.4 Data analysis

During the data coding phase, every two

or three lines of text were read and re-read
to identify key words, concepts, images and
reﬂections. Codes serve as a way to relate data
to a person's conception. According to Boyatzis
(1998), codes should capture the qualitative
richness of the phenomenon. A code should be
clear and concise in terms of its content, helping
readers acknowledge it when it occurs.
Table 2 provides an example of codes
applied to a short segment of data. The

Table 2. Example of data extraction, with codes applied (from interview 20170613).
Interview raw data for coding

Coded for themes

I think this (lesson study) is beneﬁcial for my instruction. But it was so hard
1. Diﬃculty of having all
to ﬁnd time for all teachers to get together. Watching videos of demonstration
members in discussions
instruction without post-discussion is far from enough. Sometimes the
2. Post-discussions
teacher who raises comments can help me improve my instruction more than
requires various
the one who provides teaching videos. I have learned much from different
perspectives.
instructional methods of our team members. (Interview 20170613, A).
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process of coding is part of analysis (Miles

After developing a list of themes, the researcher

& Huberman, 1994) as data is organized into

attempts to make sense of how relationships

meaningful groups (Tuckett, 2005). Codes

are for med between codes and themes.

become the foundation for the themes that

Also, relationships among different levels

can assist the researcher to determine the core

of existing themes are clarified. Attention is

concepts of the interviews. During the process

dedicated to connections between overlapping

of data validation, the researcher read and re-

themes since they serve as an indicator of

read the data, double-checking the codes for

critical information. These connections help

consistency and validation. This procedure is to

researchers explore the possibility of new

try best eﬀort to avoid misinterpretation and to

patterns and issues in the data. Finally, to

alleviate the researcher's bias.

present the themes across data, a visual model
is built to demonstrate how codes are sorted
into the potential themes as able 3 shows below:
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Then, the researcher reexamines themes

and sub-themes through observing patterns
that have emerged from the coded data.

Patterns are determined according to the

3.5 Trustworthiness
The researcher reiterated the devised

researcher combines related codes to develop

coding scheme to code the same data at two

comprehensive themes in the data, aiming to

different times to maintain the consistency.

cover all the data by forming a list of themes.

Then, multiple coding was drawn to establish

jte

frequency of occurrence of certain topics. The

Table 3. The visual model of codes
Theme

Code
• Mutual class observation

Enhance teachers' collaboration

• Teamwork
• Opportunities to learn from other teachers
• More conversations with other teachers
• More attention to instructional wording

Instructional improvement

• Peer-examination
• Post-class discussion

Limitations

• Reluctance to critique
• Time constraint
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themes were utilized to help the researcher

of data collection and analysis. Multiple

identify segments of the data as a specific

coding is the qualitative equivalent of "inter-

categor y. To ascer tain each theme was

rater reliability" in quantitative research and

reﬂected from various data source, a process

is a response to the charge of subjectivity

of indexing the data texts such as ﬁeld notes,

for qualitative data analysis (Barbour, 2001).

interview transcripts, or other documents were

Multiple coding processes should require

used to confirm the establishment of each

another person look at emergent coding

theme. All descriptions of themes contain

frameworks. A professor specialized in

a few quotations from the original text to

qualitative inquiry was invited to code the

help communicate its meaning to the reader.

same sample data with the devised coding

Moreover, how and what each theme consists

scheme. The process was applied throughout

was expounded through providing related

the data analysis process in this study.

details such as quotes. The core task of this

pd

the trustworthiness (Lincoln & Guba, 1985)

Also, the researcher took several steps
to maintain the coding of data is consistent
across time and people. Firstly, for example,

jte

the researcher randomly chose a few of the

original data and made two copies. Secondly,
the researcher coded the first copy of the

stage not only ensures that each theme was
echoed from more than one source but also
aims to give a full sense of the themes and
their importance. After crosschecking all of
the themes, the researcher was able to describe
a trustworthy story of what the data means.

sample data by the devised coding scheme.

To ensure consistency across the data

Thirdly, after two weeks, the researcher coded

analysis, lesson st udy g roup members'

the second copy of the same sample data.

checking was performed. This step is to ensure

The interrelationship between the two coding

that the participants have an opportunity to

yields intra-rating reliability if differences

review and edit what they said, and to add

between them are not signiﬁcant. During the

more information if they want to. Member

data analysis, the researcher reiterated this

checking is a qualitative process during which

process to ensure the diﬀerences between each

the researcher invites one or more participants

coding are negligible.

of the study to confirm the accuracy of the

Data triangulation was performed to
ensure the trustworthiness of data through
crosschecking themes from diﬀerent sources.
After the label of each theme was finalized
through completing its description, these
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completed coding, the results were given to
the participants to examine whether their
ideas were interpreted correctly. This allows
participants to critically analyze the findings
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and comment on them. If the participants

key concepts before. You would

affirm the accuracy and completeness, then

never know there is a better way to

the study is said to have credibility. These

introduce an idea unless you see

member checks serve to decrease the incidence

other teachers' teaching (Interviewee

of incorrect and the misinterpretation of data.

B, 20170612).

Furthermore, a research assistant who has been
trained in qualitative inquiry was recruited
to code the data with the devised coding
scheme. This second coder's coding serves as
an indicator of inter-coder reliability. Finally,
the researcher examined whether there was
subsequent analyses.

4. RESULTS

teachers could be encouraged to challenge
current instructional practices and move
towards pedagogical knowledge as inquiry.
Mutual observations from lesson study help
teachers analyze their and other teachers'
practices. During the process, they could

pd

any critical diﬀerence between two codings for

The feedback in lesson study reﬂects that

between teaching and learning. Such a thinking
process allows them to develop and experiment
with alternative practices.

jte

4.1Enhancing teachers' collaboration

contemplate and explore the relationships

Since teacher observers could help
identify blind spots in teaching demonstration,
the mutual collaboration elevated teachers'
capabilities of observing student learning and

drive the effectiveness of their teaching. As
one teacher commented:
For instructional effectiveness, what
we considered important can be
different from other teachers even
though we teach the same topic.
After I observed other teachers'
classes, I could see how they deliver

Mutual observations also allowed teachers

to exercise inquiry about teaching. Performing
inquiry helps teachers recognize the interwoven
relationship between knowledge and practice.
The teacher participants mentioned that the
learning opportunities of lesson study enabled
them to acknowledge their teaching through
scrutinizing the practices jointly. Together, the
teachers came up with new understanding of
their instructional effectiveness. They could
dissect their practices through team-play and
provide diagnoses to other participants. As one
participant remarked:

the course content in a different

Observing our partners' teaching

way. They utilized one approach

motivates me to review my teaching

which I have never tried to introduce
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and make adjustments. For instance,

the supportive atmosphere of lesson study that

I observed one class about past

can promote their teaching. The participant

perfect. The teacher who taught that

aﬃrmed that sharing information during lesson

class addressed that past perfect is

study helps one another better succeed as

used to describe completed action

teachers, revealing that lesson study provides

before something in the past. The

the context and opportunity for the teachers to

past perfect expresses the idea that

leverage their pedagogical content knowledge

something occurred before another

as they engage in active discussion and self-

action in the past. The another

reﬂection.

action in the past should be simple

Another instance of teacher collaboration

past and I fail to make this link

can be seen in par ticipants' discussing

between past perfect and simple

about teaching the principles of using Past

pd

past clear enough for my students

Continuous. The participants agreed that one

(Interviewee D, 20170612)

major objective of teaching Past Continuous
is that: "students should be able to understand

collaborative learning helps cultivate a culture

that the Past Continuous is used to describe

of taking an inquiry stance towards teaching,

a longer action was interrupted in the past"

instead of concentrating on translating new

(Discussion, 20161226). According to the rule of

teaching techniques that traditional programs

Past Continuous, the team developed a diagram

emphasize. The teamwork of lesson study

to illustrate how to use Past Continuous. The

invited the teachers to speculate about how

diagram is demonstrated as Figure 3 below:

jte

The instance demonstrates that

students come to understand the targeted

Figure 3 was used to illustrate past

topic. The collaborative practices could engage

continuous, demonstrating that a longer action

the teacher members in taking various aspects

in the past was interrupted. The interruption

of observing research lessons.

is usually a shorter action in the simple past.

Thus, lesson study process can provide

This scenario reﬂects that the teachers worked

adjunct faculty with opportunities to collaborate

together towards establishing instructional

with other teachers. The respondents highlighted

goal. Through executing lesson study on a
regular basis, teachers are allowed to dive into

Figure 3. Past Continuous Illustration
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their perceptions of new tasks and pedagogies,

pedagogical methods differ from each other

their impact on instructional choices, and

in terms of their expression. As one teacher

potential consequences of their decisions.

stated, "We have taught this topic many

Moreover, the advantage of social network
encourages the participants to work together
even they are at various locations. It is not
necessary for the teachers to meet at the same
venue before conducting lesson study. As one
participant commented:

times in various contexts, but all of us have
slightly different methods of presenting or
contemplating it." (Interviewee C, 20161219).
During lesson study, the participants could
review these events in different perspective
through other teachers' experience and
feedback. The enhanced understanding allows
teachers to develop their own innovations of

Facebook is convenient because you

new knowledge for better adapting themselves

can share your thoughts anytime.

to the shifting classroom situations.

pd

Fo r m e , s o c i a l m e d i a s u c h a s

Oftentimes, many of my thoughts
pop out after meetings but I cannot
share these ideas since the meeting

has already adjourned. Furthermore,

learning opportunities from lesson study
group encouraged them to step out of their
classrooms and est ablish const r uct ive

jte

determining a meeting time available

The participants addressed that the

for all the teachers is challenging. It

is also difficult for every teacher to

share their ideas sufficiently. These

problems can be eased by using social

media because it makes anytime
and anywhere meeting possible.
Whenever you have an idea, you can

discourses with their colleagues. They
highlighted that conversations with member
teachers provided them the occasions to obtain
the insights of others about potential problems
within their teaching. As one participant
shared her learning of teaching preposition
after observing a research lesson:

post it. Other teachers who read it

Once we discussed the difference

can share their feedback. They do not

of using the transitions "in" or "on"

have to reply immediately because

for transportation. That discussion

the asynchronous system allows

reminded me that I had not paid

them to contemplate the issues before

enough attention to explaining these

answering (Interviewee A, 20170613).

two prepositions for transportation.
After this discu ssion I lear ned

Although the participants teach the same

that we used "in" to describe the

topic for many times in various contexts, their
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transportation which allows limited

problems of fulﬁlling ideas in the classroom.

space for passengers such as in a

As Figure 4 below showcases, one teacher

rowboat, in a taxi, in a car, or in a

provided the team with useful resources for

helicopter. However, we should use

teaching prepositions

"on" to describe those transportations

The post on the community, as Figure 4

that allow passengers to move freely

shows, indicates that lesson study helps induce

inside them. It had never occurred

deeper levels of interpersonal bonding among

to me that I should clar if y the

participants. Effective teaching is no longer a

difference between "on the plane" and

personal accomplishment while other faculty

in the car". (Interview D, 20170612).

engages in mutual instruction and makes a
successful lesson a joint achievement. Likewise,

ideas of outside experts and breaks teachers'

ineﬀective lesson will not merely be attributed

professional isolation. The participants valued

to personal factors but treated as a process

different teachers' insights into the practical

of trial and error instead. Lesson study could

jte

pd

Opening up their classrooms invites

Figure 4. An example of the online discussion
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serve all teachers' best interest to collaborate in

introduced the modal verb "can",

ﬁguring out what can be done to improve future

you should provide related sample

lessons. For instance, one participant shared an

sentences. I would suggest that you

instructional challenge below:

should not provide all the sample
sentences of various modal verbs

Some modal verbs can be confusing

to your students at once. Instead,

for me, let alone my students. If there

you should offer one or two sample

is a chart which lists the definitions

sentences about each grammatical

and uses of various modal verbs, it

rule (Observation note, 20170608).

will be easier for us to help students

The reciprocity generated from lesson

can be used to express ability or

study helped forge a learning community for

opportunit y, to request or offer

the participants. There is no speciﬁc and explicit

permission, and to show possibility

regulation about how the community should

or impossibility as well as "May".

be operated. Instead, the discourses among the

"Shall" is used to indicate future

teachers guided them to retrospect to critical

action, frequently used in promises

events and decisions that happened in their

or voluntary actions. It is easy to

classrooms.

jte
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understand. For instance, "Can"

focus on one modal verb; however,

st u de nt s ca n be come conf u se d

4.2 Improving instructional wording

if you introduce all modal verbs

The teachers also drew more attention

without a systematical instruction

to their inst r uctional vocabular y. This

(Observation note, 20170608).

attentiveness suggests that the participants

Regarding the challenge above, another
participant provided the suggestion below:

became more aware of the need in reiterating
the terms or concepts that they wanted their
students to retain. The participants were

I think your sample sentences were

careful for the uses of grammatical terms

goo d e xa mple s for st u de nt s to

in demonstration video to avoid causing

understand modal verbs. However,

students' confusion. Throughout the study, the

you should divide all of your sample

teachers became penetrative and agreeable

sentences into different groups in

to the issue that inconsistent and inaccurate

terms of the modal verbs that they

use of grammatical terms could obstruct

include. For instance, when you

students' understanding. The lesson study

50

授課研究對大學英語教學之影響

helps enhance the participants' metacognitive

past and past continuous, as the example

awareness because they began to rethink about

demonstrates below:

how students' knowledge of grammatical
rules could be affected when grammatical
terms were explicated in different ways.
Metacognitive awareness refers to learners'
recognition of how they learn and think. If
learners are conscious of how they learn, they
will be able to identify the most eﬀective ways
facilitate their learning. Lesson study also
encouraged the participants to reconstruct
students' thinking and tailor their teaching to

fail to understand the difference
between "I ate dinner at 6 PM last
night" and "I was eating dinner at 6
PM last night".
Teacher B: I taught my students not
to use the past continuous alone in
a sentence since the past continuous
is used to show that an ongoing past

pd

tackle students' misconception and confusion

Teacher A: For instance, my students

through their colleagues' perspectives.

action was happening at a specific
moment of interruption, or that two

The teachers also expressed concerns

about how they worded instructions for the

ongoing actions were happening at the
same time.

jte

students. One participant expressed that

"teachers' wording is crucial and they should be

Teacher C: I do not think our students

consistent in using the language" (Interviewee

would understand the past continuous

B, 20170606). For example, in one instance,

if I e xplained the g rammat ical

the participants discussed how students had

regulation as you did. We should

trouble understand the difference between

provide them with figures or tables.

"I ate dinner" and "I was eating dinner." The

(Teacher C drew a picture and wrote

focus of the research lesson is to help students

several sample sentences on the

to understand the difference between simple

whiteboard as Figure 5 below)

Figure 5. Use illustration and sample sentences to demonstrate past continuous.
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Teacher C: the difference between the

discussion above, Teacher C suggested that

two sentences lies in that the simple

English teachers should appropriate tables

past is used to show that a completed

and figures to advance students' grammatical

action took place at a specific time in

knowledge. Teacher C's recommendations were

the past. However, the past continuous

accepted and put into exercised by another

is used to indicate that a longer

teacher participant. In the next research lesson,

action in the past was interrupted. To

Teacher A associated two tables and a figure

complete the figure above, I would tell

with her instruction of time preposition. As the

my students that they should use the

observation illustrates below:

past continuous to demonstrate the red
curve and the simple past to show the
blue cross. In conclusion, I think that we
explaining concepts such as tense. The
concepts can be confusing for students

to understand if we teachers explain

associated with specific time categories. She
expressed that "we say at 5 PM on Sunday in
June because English speakers use "at" with
clock times, "on" with days, and "in" with
months". Then she displayed the example below
through slides and asked students to study the

jte

them literally only.

that the prepositions "at," "in" and "on" are

pd

should use tables or illustrations while

The teacher begun the class by explaining

Lesson study provided the teachers

categories.

with an opportunity to discuss how teachers'

Teacher A showed another figure to

wording could influence learning. From the

exhibit the difference among at, in, and on

Figure 6. Example of using a figure to illustrate time preposition
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when they are used as time prepositions. The
ﬁgure was showcased as below:
Teacher A summarized in Table 4:

4.3 Constraints on executing lesson
study
Although the post-lesson discussion

The example above shows that lesson

brings about diﬀerent perspectives of the same

study offers the teachers a platform on which

topic, the participants appeared to focus on

they can learn from each other. The research

the positive sides of teaching instead of the

lesson reveals that providing grammatical

weaknesses. As one participant challenged the

ter ms without proper examples can be

eﬀectiveness of post-lesson discussions,

counterproductive if students are not familiar
with them. This problem can be more severe
if the teacher fails to help student to relate

they liked in demonstration lessons
but rarely challenge them. Comments

pd

the terms with precise written expression.

Our partners tend to highlight what

The demonstration lesson and its post-lesson
discussions allow the participants to be peer-

examined. Suggestions and opinions among the

lesson study team help the teachers look at their

jte

own teaching from diﬀerent lens. In this case,

the participants learned that they should be
attentive to their instructional wording. They

learned to use tables and figures to facilitate
students' understanding of time preposition.

Their mutual observations and discussions

remind them of the significance of accurate
and precise wording as a delivery medium to

and feedback should not be limited
to appraisals only. To make a deeper
and insightful discussion happen,
we need to engage in a professional
dialogue which invites challenges and
critiques. Our teaching is not totally
ineffective when someone questions
one a spect of it. O ur members
weighed more on maintaining other
teachers' self-esteems than indicating
their weaknesses (Interviewee D,
20170612).

diminish students' learning barriers.
Table 4. Another example of time preposition
Time preposition

Usage

at

for a PRECISE TIME

on

for DAYS and DATES

in

for MONTHS, YEARS, CENTURIES and LONG PERIODS
(Observation note, 20170518).
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The ref lection unfolds that offering

Our available time is scattered

suggestions or sharing ideas for a research

and it makes observing research

lesson can be limited since the teachers tended

lesson together difficult. (Interview,

to eschew critiquing other participants' practice.

20170608).

The participants emphasized that their team
members were the experts in their content area,
and such a thought caused the participants to
hold back from questioning other members'
teaching. The phenomenon could weaken the
cooperation and risk-taking among faculty.
The participants indicated that one of

The participants mentioned that it was
difficult for them to find a common time for
collaboration outside the school day. Outside
the control of the participants were the job
nature of adjunct faculty. Most of them teach
in various campuses and difficult for all the
participants to meet.

the most constraining factors was limited

Working within a school culture that
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time. Problems with finding the time to plan
and implement research lessons for lesson
study in view of other responsibilities such

as writing and publishing, doing research,
were described as extremely difficult. Several

faculty members mentioned that the amount
of time that lesson study requires was beyond
what they could aﬀord. As one faculty member
stated,

challenge that participants in this study
identified. Adjunct faculty are often less
involved in professional development or do not
even have any opportunities for continuing
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advising students, and service to the institution

does not support collaboration is another

professional development (Eney & Davidson,
2012). Lesson study requires a lot of teachers'
time, energy and commitment. To encourage
teachers' participations in lesson study, school
administrators can demonstrate their support

“There are lots of topics. What is

through timetabling, obtaining substitute

hard to do is to spend that kind of

coverage, or providing staﬀ development time.

time to each one of those things.”

The school management has the responsibility
to stimulate and sustain teachers' efforts in

I feel sor r y for our teammate s

shaping an atmosphere of learning. To fulfill

because I was not able to attend

this responsibility helps nurture a culture of

several discussions. I really do not

learning and collaboration for higher education

want to miss any of our discussions

adjunct faculty.

but my teaching schedule prevented
me from partaking in all discussions.

I n s u m m a r y, l e s s o n s t u d y h e l p s
enhance teachers' collaboration, improve
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instructional wording, and forge teachers'

teachers with diverse experiences to work

learning community. It encourages teachers

together. As a team, teachers work towards

to examine their learning and teaching from

making their instruction better responsive to

diﬀerent perspectives. The reciprocity of lesson

students' needs. The research lessons guide

study enables them to get rid of prescribed

teachers to review their teaching from varied

and routine methods of teaching and further

points of view. The fundamental principles

incorporate new ideas into practices. When

of collaboration usually require a common

teachers work together towards developing

ground for a domain of knowledge. People

strategies for improving current teaching, they

who care about the same domain develop and

also learn about the perspectives of each other

share practices to make their communities

and rethink about the culture and values of

eﬀective. Collaboration also entails participants'

higher education environment.

understanding of mutual engagement. This
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engagement helps cultivate relationships that

5. DISCUSSION &
CONCLUSION

are based on trust, forging a comfortable
environment in which community members can

Most adjunct college teachers in Taiwan

jte

need to teach in multiple campuses, and the

phenomenon constricts their opportunities to
collaborate with other teachers for discussing

instructional adjustment and research ideas.

To form a lesson study group can link adjunct
teachers with their colleagues and work for

their professional development in a joint effort.
Results suggest that the lesson study assisted the
participants to note their instructional wording,
encouraged professional dialogues among
the adjunct teachers, and facilitated teachers'
collaboration. This section summarizes the
major findings and concludes with limitations
and suggestions for the implementation and
research of lesson study in the future.
One benefit of lesson study is to bring
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provide constructive feedback and questions.
Thus, teacher professional development
programs in higher education should provide
the initiatives such as educating faculty about
research on learning, creating teaching peer
groups, and organising cross-disciplinary
learning programs in college-level.
Implementing lesson study helps alleviate
the phenomenon that professors usually
deliver lessons without inputs from others and
lack the opportunity to discuss instructional
strategies and students' learning eﬃciency with
colleagues who teach the same courses. The
study found that the participants become more
aware of their vocabularies while translating
some important concepts to their students. They
came to realize that inconsistent or inaccurate
uses of grammatical terms may exert challenges

師資培育與教師專業發展期刊

take pedagogical skills and content knowledge

teaching public helps teachers to pay more

into account when asked to deﬁne expertise. To

attentions on their instructional language. The

mediate this situation, lesson study should be

post-lesson discussions led the participants to

held continuously and regularly to help teachers

be more conscious of the role of accurate and

become accustomed to sharing ideas and

precise language as a medium to ameliorate

providing critical feedback to their colleagues

students' learning difficulty. However, teachers

(only on their pedagogical skills). Eliminating

should also be advised that the critique from

personal concern about an innovation is time-

participants is on the design and structure of

consuming but necessary. Providing incentives

the research lesson, not the teacher. Teacher

for faculty to engage in new forms of reform-

teams that engage in lesson study can begin

based pedagogies is another way to implement

each session with a review of group norms and

innovations. The incentives can be course

expectations, and then to strengthen members'

release time for planning and preparation, or

sense that effective instructional alignments

more emphasis of teaching innovations in tenure

come from jointly eﬀorts.

and promotion decisions (Demir et al., 2013).

pd

on their students' understanding. To make

Limited time is another constraint for

for implementing lesson study in higher

the adjunct teachers to get fully involved in

education context. Firstly, the higher education

lesson study. Fragmented teaching timetable

features with each professor's individualistic

and multiple instructional venues make ﬁnding

model of teaching since it gives teachers high

the time to plan and implement lesson study

levels of faculty autonomy, individualized

challenging. It is crucial to encourage more

curriculum design and instructional practices.

implementations of lesson study among adjunct

Such a common condition in the higher

faculty, and by inviting systematic changes that

education can paralyze some core functions

readjust curricular structure for adjunct teachers

of lesson study such as mutual observation,

and reward qu0ality teaching. For readjusting

sharing, and critiquing. In this study, all of

curricular structure, schools should review

the participants had ever expressed concerns

their courses timetable and make alignments

of questioning or challenging their partners'

to allow for adjunct teachers' team work of

teaching. The hesitation is reflected as well in

improving lessons. Schools are suggested to

the study of Groves, Doig, Widjaja, Garner,

provide the incentives such as course release

and Pamler (2013) that college teachers intend

time for observing and revising research

to equate content knowledge with expertise in

lessons or manifest academic recognition for

instructional performance. However, they fail to

experimenting with new forms of pedagogy.

jte

Nevertheless, there are several limitations
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Only teachers' commitment to tr y new

publ ic re sea rch le sson s wh ich ca n be

pedagogies cannot trigger collaborative pursuit

at tended by educators, policy makers,

of excellent teaching.

and researchers. One direction of future

Lesson study should also be recognized as
a platform in which teachers are invited to work
together towards studying their own practices.
Teaching can be compared to a swiftly
flowing river and teachers have to make their
judgements instantly and intuitively. Their real
proﬁles cannot be revealed until outside experts
such as their colleagues observe and record

study and examine its eﬀectiveness across
groups. Another but relevant direction
can aim at forming lesson study groups of
interdisciplinary teachers. As Lewis, Perry,
a nd Mu rat a (20 06) a rg ues, we should
change the assumption that educational
sites must be similar to allow educators
to learn from each other. The processes
of lear ning can include reviewing ou r

pd

what happens in the classroom. By repeating

study can recruit several groups of lesson

lesson study cycles, teachers can share high
quality teaching practice and establish a forum

to exchange ideas, success, and challenges.
Along with its purpose for individual teachers'

jte

professional growth, lesson study generates
the common desire to facilitate the growth

of others. Within the atmosphere, effective
instruction would not be an individual triumph
only but a shared achievement as all teachers
commit themselves to others' pedagogy.

To produce meaningful exchanges of
practices and discourses on professional
development in the future, further studies
of implementing lesson study in higher
education should explore this topic in a
larger scope. The more teachers participate
in lesson study, the more likely they can
test approaches through it. Burgeoning
lesson study implementation culminates

57

assumptions, learning from practices of
different assumptions, or re-adjusting our
perceptions of learning certain topics.
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6. APPENDIX
A simplified version of a lesson plan
instance is showcased as Table 5 below:
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Table 5. A sample of research lesson.
Research lesson objectives
Past Perfect Continuous
FORM
[had been + present participle]
Examples:
．You had been waiting there for more than two hours when she ﬁnally arrived.
．Had you been waiting there for more than two hours when she ﬁnally arrived?
．You had not been waiting there for more than two hours when she ﬁnally arrived.
Research lesson content

pd

USE 1 Duration Before Something in the Past

We use the Past Perfect Continuous to show that something started in the past and continued up until
another time in the past. "For ﬁve minutes" and "for two weeks" are both durations which can be used with
the Past Perfect Continuous. Notice that this is related to the Present Perfect Continuous; however, the
duration does not continue until now, it stops before something else in the past.

jte

Evaluation activity

Past Perfect / Past Perfect Continuous Exercise 13

I'm sorry I left without you last night, but I told you to meet me early because the show started at 8:00. I (try)
to get tickets for that play for months, and I didn't want to miss it. By the time I ﬁnally left
the coﬀee shop where we were supposed to meet, I (have)
ﬁve cups of coﬀee and I (wait)
over an hour.
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